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Abstract 
The Turkish Ministry of National Education (MEB) renewed English language teaching programs for the primary and the 
secondary state schools in Turkey (MEB, 2013). This renewal requires teachers to employ new approaches to teaching English. 
Several in-service teacher-training (INSETT) programs are organized by MEB to help EFL teachers to cope with the 
requirements of the recently prepared language teaching reform. This study was designed to express secondary state school EFL 
teachers' expectations from the INSETT programs by identifying their perceptions of the most influential teacher learning 
activities that contribute to their learning and their suggestions related to the improvement of INSETT policies. The findings 
indicated that the teachers value practical and experiential activities that help them to learn how to observe and assess their 
teaching practices and themselves as teachers. The findings also covered the teachers' suggestions regarding INSETT guidelines 
to be set in areas such as the identification of teacher needs; the organizational features; matching the content focus of the 
programs to the strategies used by the trainers; establishing a culture of empowerment at schools; and building local teacher 
networks. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Hacettepe Universitesi. 
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1. Introduction 
   The Ministry of National Education (MEB) renewed English language teaching (ELT) program for the state 
schools in Turkey to promote communicatively competent citizens who can express themselves appropriately and 
accurately in the target language in international contexts (MEB, 2013). The new approach to English language 
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teaching stresses the importance of "learner autonomy and problem solving skills that are the basis for 
communicative competence" (MEB, 2013, p. 2). This paradigm shift in ELT requires teachers to employ a new 
approach to teaching English language. The teachers are expected to help students learn how to learn through 
reflection on their own learning experiences in addition to establishing learning situations within which the students 
find opportunities to take responsibility for their own learning. In order to achieve the standards set by the newly 
prepared program, several in-service teacher-training (INSETT) programs are organized by MEB. Most of these 
INSETT programs take place in the form of seminars, workshops and conferences. Despite the attempts of language 
teachers and the teacher trainers to achieve quality language teaching, language teachers seem to face difficulties in 
the process of putting the principles of the newly introduced reforms into practice. Thus, there is a need to conduct 
several studies on language teachers' perceptions of the features of effective INSETT practices to design programs 
which are compatible with the teachers' learning needs to cope with the requirements of the recently prepared 
language teaching reform. This study was conducted to voice secondary state school EFL teachers' expectations 
from the INSETT programs. 
2. The study 
The first aim of this study was to identify EFL teachers' perceptions of the most influential teacher learning 
activities that they believe contribute to their own learning. The second aim was to find out the teachers' suggestions 
for the improvement of INSETT policies using their learning experiences as a basis. To achieve these aims, this 
study tried to find answers to the following research questions: 
1. What are the teachers' perceptions of the most influential teacher learning activities that they believe 
contribute to their own learning? 
2. What implications do the teachers' draw from their learning experiences for the language teacher INSETT 
policies for state school EFL teachers?  
This study was conducted during a teacher development (TD) course as part of an ELT MA program that was 
offered at Cag University in Mersin, Turkey, during 2014-2015 academic year. The teachers participated in the TD 
course for a total of 42 hours over a four-month period. There were a total of 70 course participants. However, this 
study concerned only the findings gathered from 20 EFL teachers working at state schools with 2-5 years of 
teaching experience.  
The study employed a qualitative research design to identify the teachers' perceptions of the most influential 
teacher learning activities that contributed to their learning and their suggestions to contribute to the discussions on 
the improvement of INSETT policies for language teachers. The data of this study was gathered from 20 
professional development portfolio reports prepared by the participant teachers. Professional development portfolio 
reports were written as part of a program requirement. The portfolio report task required the teachers to write an 
essay on two of the most influential teacher learning activities from the TD course that they thought contributed to 
their learning as language teachers. In addition, the teachers were asked to discuss the implications of their own 
learning experiences for the improvement of INSETT policies for language teachers. The data gathered through 
portfolio reports were subjected to content analysis. During content analysis, the emergent themes that were 
assumed to share common meanings were included in the same category (Weber, 1990). 
2.1.  Teacher development course 
The teacher development (TD) course was based on the philosophy that teachers develop themselves if they are 
actively involved in the identification of their own strengths and weaknesses in their teaching practice (Richards & 
Farrell, 2005; Burns, 2010). That is, it was assumed that the teachers "... need to systematically observe their 
teaching, interpret what happens in their classrooms, detect problems, and find solutions" (Roux & Valladares, 
2014, p. 22). The format of all the in-class sessions in the TD course was in the form of conferences and workshops, 
which provided opportunities for a follow-up group or whole class discussions on the newly presented ideas and the 
newly gained understandings.  
The teacher development course consisted of three cyclic components. In the first component of the TD course, 
the teachers were provided with input on topics such as human learning (Mahar & Harford, 2004); the social 
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constructivist approach (Pritchard & Woollard, 2010); reflective teaching (Richards & Lockhart, 1996; Larrivee & 
Cooper, 2006); teacher development (Edge, 1992; Bailey, Curtis, & Nunan, 2001; Calderhead & Gates 1993; 
Birello, 2012); teacher learning strategies (Richards & Farrell, 2005) and action research (Burns, 2010; Richards & 
Farrell, 2005). The teacher learning activities introduced to the teachers included journal writing; self-monitoring 
through lesson reports; written narrative; checklists and questionnaires; audio-recording a lesson; video recording a 
lesson and self-evaluation of lessons; conducting action research; keeping professional development portfolios and 
preparing and giving presentations. The second component of the TD course consisted of an analysis and discussion 
of a variety of vignettes that illustrated how EFL teachers in different countries use teacher-learning strategies in 
their own teaching contexts. In this component of the TD course, we mainly used the activities and the vignettes 
published by Richards & Farrell (2005) and Burns (2010). The third component of the TD course involved 
experiential activities: teachers writing reflections on their learning in self-reflection sheets; teachers' self-
monitoring their teaching practice in their schools; conducting action research; giving and listening to presentations 
on findings as a result of self-monitoring experiences and action research and keeping professional development 
portfolios.  
3. The findings 
The following sub-sections present the findings of the study gathered from the teacher portfolio reports using the 
two research questions as a basis.   
3.1. Teachers' perceptions of the most influential teacher learning activities   
   The first research question aimed to identify the teachers' perceptions of the most influential teacher learning 
activities that they thought contributed to their own learning. We analyzed 20 portfolio reports to find an answer to 
this question. The findings that emerged from the content analysis have shown that most of the teachers (15) found 
self-monitoring through video recording and self-evaluation of their own lessons as the most influential teacher 
learning activity. The rest of the five teachers' preferences were: listening to other participants' findings on self-
monitoring (2); preparing presentations (1); reading activities (1) and writing personal teaching philosophies at the 
beginning and at the end of the program (1), respectively.  
On analyzing why most of the teachers perceived self-monitoring through video recording and self-evaluation of 
their own lessons as the most influential teacher learning activity, we discovered that self-monitoring through video 
recording was totally a new concept for the teachers. The teachers experienced this learning strategy for the first 
time in their teaching careers and they found it both a practical and a beneficial tool for reflection on action, as 
stated in the following extract: 
This is the first time I heard this strategy and I learned a lot out of it. For example, I wasn't aware that I use immediate 
error correction and how it affects my students' modes. I noticed their irritation from their facial expressions on the 
video. Now I try using delayed correction and also I try peer correction in writing, which might make them feel more 
confident without an authority's corrections. 
Secondly, two teachers stated that they found the self-monitoring activity through video recording and self-
evaluation of their own lessons as a meaningful and an enjoyable activity and that this activity helped them to 
realize the importance of self-assessment. They discovered many things about themselves and their teaching that 
they have not thought about before:  
One of the unforgettable experiences in my life! I recorded one of my classes and evaluated my performance to identify 
what went well, what did not go so well, or not as planned. Later, after watching the record many times, I reflected on 
this experience and found out many things I did not pay attention before.   
Apart from the above stated benefits, one teacher explained how he involved his students in the self-evaluation 
process to help them evaluate themselves as students in a non-threatening environment:  
We watched the video together with my students. It was an exciting experience for us. While watching it, both my 
students and I began to analyze ourselves. We could see our behaviors and mistakes and we decided that we would try 
to correct them in the future lessons. 
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The analysis also revealed that two teachers built on new understandings related to becoming good language 
teachers. More specifically, those two teachers elaborated their personal understandings of being a good teacher by 
stating that good teachers are those who are open to receiving feedback and ready to learn from their mistakes. In 
addition, they seemed to be ready to take on the responsibility for their own learning by expressing that good 
teachers are those who initiate self-evaluation. Regarding this issue, one teacher stated, "I learned the qualities of a 
good teacher. A good teacher is the one who both teaches and learns at the same time. A good teacher takes in 
feedback, initiate evaluation, and learns from her/his students."  
The analysis of the teachers' second choices regarding the learning activities that they thought contributed to their 
learning of themselves as teachers and their teaching practice revealed that more than half of the teachers (11) found 
conducting action research as the second most influential teacher learning activity. The rest of the teachers cited: 
keeping and revising teacher development portfolio (4); writing personal teaching philosophies at the beginning and 
at the end of the program (2); listening to other participants' findings on self-monitoring and action research (2) and 
keeping diary (1) as their second choice. The portfolio report analysis has shown that conducting an action research 
study contributed to the teachers' learning in three interrelated areas. These three interrelated areas showed an 
increased understanding of how to become a self-directed learner; an improvement in their flexibility and an 
improvement in their problem solving skills. When explaining how conducting an action research resulted in an 
increased understanding of how to become a self-directed learner, one teacher said "I became aware that learning 
occurs unconsciously through reading articles, writing assignments and searching information for it. Most 
importantly, you learn how to learn independently by preparing a research." Next, the teachers pointed out that 
involvement in action research helped them to improve their flexibility as teachers. The teachers also mentioned that 
they improved their problem solving skills as a result of conducting action research: 
Action research enabled me to find effective solutions to real problems in my teaching. I realized that I asked many 
questions to a few students only. I need to pose my questions to as many students as possible. This could have 
increased student participation in the lessons. 
3.2. Teachers' suggestions for the improvement of in-service teacher education guidelines 
   The aim of the second research question was to discover the teachers' suggestions for the improvement of 
INSETT policies using their learning experiences as a basis. The analysis of 20 portfolio reports has revealed that 
the teachers proposed eight suggestions to be considered for the improvement of INSETT guidelines. Firstly, the 
teachers stated they want to take part in the decision-making mechanism so as to communicate their personal and 
contextual needs to the related authorities easily. The following extract taken from a portfolio report summarizes the 
reason behind this suggestion: "The managers in MEB define most of the in-service teacher education; as a result 
the decisions taken may not reflect our needs. In-service teacher education programs should be planned together 
with authorities, trainers and teachers." Secondly, the teachers pointed out the importance of involvement in 
systematic and continuous professional development activities, which are supported by the government and the 
school administration to discover ways to address their emerging needs related to daily teaching practice: "Ongoing 
professional development keeps us up-to-date. ... To achieve it, we need to have the government and administrators' 
support behind us as policy, attitude and equipment." Additionally, the teachers expressed the significance of 
building teacher communities with ELT teachers who work in the same city at different schools.  The purpose is to 
exchange ideas and experiences which will develop quality language teaching. The following quotation from a 
teacher portfolio report exemplifies the value the teachers place on collaboration among colleagues:
As teachers, we can collaborate and share our experiences in order to foster our development, satisfaction and 
effectiveness. For example, I accept my teacher development course as a kind of teacher meeting. We come together and 
share our experiences. While watching a friend's presentation on action research, for example, I thought that I had also 
the same problem and listened to his findings as solutions carefully. By this way, I got an idea. But every teacher can't 
find this kind of meeting easily. So MEB can arrange teacher meetings in the same subjects at intervals. Thus, we can 
meet at certain intervals and share our experiences or difficulties or problems that we face in teaching to find a solution. 
Next, the teachers mentioned the importance of establishing induction programs for inexperienced teachers at 
local areas or schools. For example, one teacher said, "They may also benefit from our reports or experiences related 
to teaching practices, problems and  solutions that we gathered from self-monitoring." The teachers also stressed the 
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importance of introducing self-monitoring to pre-service ELT students to familiarize them with the processes 
involved in observation and self-evaluation. For instance, one teacher summarized this proposal: 
Students need to be involved in self-monitoring in pre-service teacher education. For e.g. the 4th year students have 
school practice. In their final year, they can video record their teaching practice and then they may be given an 
opportunity to watch the video with their classmates and their instructors. In this way they may have an opportunity to 
observe themselves-- they can notice their strengths and weaknesses. They also have a clear understanding of their 
teaching styles. Also if they get feedback from their instructors, it will be more useful for their development in 
teaching.  
The teachers' final suggestion was the establishment of a culture of empowerment at state schools. For example, 
the teachers expected the school administrators to take on the role of a partner who knows how to listen to teachers, 
their needs, and their proposals to further the quality of teaching. For example, one teacher stated, "The 
administrators also need to know that collaborating with the teachers support teachers' professional development. 
They should encourage teachers to share their learning and reflections."
The teachers proposed two suggestions in relation to the content focus of INSETT programs. Firstly, they noted 
that the starting point in TD activities needed to be on awareness raising activities which would help them 
understand themselves as teachers and their classroom situations: "Self-monitoring activities help us to describe and 
understand our classroom situations. If we don't understand our classroom situations first, our approaches to ELT 
may not have positive effects on our students' learning." Secondly, they emphasized the importance of involvement 
in systematic self-assessment. Using their experiential understanding of self-assessment, they mentioned INSETT 
programs should include activities that help teachers learn ways of self-assessment: "If a teacher learns and 
establishes a habit of self-assessment, it will continue in all his teaching life and that will help to improve our 
nation's education level." The final area of teacher suggestions was related to the mode of INSETT programs. The 
teachers argued that the mode of INSETT programs should match the content focus of the sessions. One teacher 
exemplified his concern: 
Although in-service education is necessary, unfortunately, sometimes the way it is presented to the teachers is not as 
effective as we expect. For e.g. last week, I attended a seminar on online learning and use of Web2 tools for secondary 
and high school students. The application  of this tool is a bit complex as it is computer based. ... In the seminar, 
the lecturer read what was written on the slides during all day and as participants, we just listened to him and learned 
all about theory. But it was a software program seminar and we needed to learn how to implement the program.  
4. Conclusions 
This small-scale study was an attempt to voice secondary state school EFL teachers' perceptions of the most 
influential teacher learning activities and their suggestions to contribute to the discussions on the improvement of 
INSETT policies. The findings of the present study, concerning the activity types that the teachers' perceive most 
useful for their learning, showed that the teachers value practical and meaningful activities that help them learn how 
to observe and to assess their teaching practices in their own teaching contexts. They also state the importance of 
systematic follow-up discussions on self-monitoring with their colleagues. The findings of the study regarding the 
teachers' suggestions for the improvement of INSETT policies signal three factors to be considered. Firstly, the 
teachers want to contribute to the decision-making processes in the identification of the content focus of INSETT 
programs to engage in TD courses, which are compatible with their personal and contextual needs. Next, the 
teachers express that there is a need to establish a culture of empowerment at schools within which they feel their 
opinions and ideas for the improvement of language teaching at schools are valued and supported by the 
administration. Furthermore, the teachers believe it is important to establish local platforms to exchange ideas and 
experiences with other language teachers to foster quality language teaching. Their final suggestions included a need 
for the establishment of induction programs for the inexperienced language teachers in their local areas to share their 
learning experiences with the newly appointed teachers. 
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